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1. INTEGRATING CHATGPT INTO TEACHING: 

STUDENTS’ PERCEPTIONS OF ITS USEFULNESS AND 

RELIABILITY AS A PEDAGOGICAL RESOURCE 

 

by José Sánchez-Labella, Antonio González-Rojas, Isabel Pla Julián* 

 

 

Abstract: The emergence of generative artificial intelligence in higher 

education presents both opportunities and pedagogical, ethical, and 

cognitive challenges. This study combines a recent theoretical review with 

empirical analysis involving Social Work students to explore the impact of 

ChatGPT on learning. Students especially valued its ability to structure 

information and facilitate specific tasks such as data searching or initial 

text drafting. However, some students expressed concerns about the 

accuracy of generated content, its influence on teamwork, and potential 

risks of dependency. Responses underscore ChatGPT’s potential as a 

professional support tool, while emphasizing the need for critical, ethical, 

and context-aware use. The study concludes with recommendations for a 

responsible integration of AI into universities, particularly in disciplines 

with a strong relational component such as Social Work. 

 

Keywords: Generative Artificial Intelligence, ChatGPT, Higher Education, 

Critical Thinking, Academic Ethics. 
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Economics, Universitat de València), https://orcid.org/0000-0002-3665-3834, 
isabel.pla@uv.es. 



José Sánchez-Labella, Antonio González-Rojas, Isabel Pla Julián 

INTEGRATING CHATGPT INTO TEACHING: STUDENTS’ PERCEPTIONS OF ITS USEFULNESS 
AND RELIABILITY AS A PEDAGOGICAL RESOURCE 

__________________________________________________________________ 

24 
 

Introduction 

 

Generative Artificial Intelligence (GenAI), particularly 

through ChatGPT, has triggered a significant transformation in 

educational settings. Since its launch, this tool has established itself 

as one of the fastest-growing technologies in the educational 

domain, changing how knowledge is accessed, processed, and 

generated (Boubker, 2024). Its integration poses both significant 

opportunities and risks. Various studies highlight its potential to 

foster complex cognitive skills such as metacognition and critical 

thinking, as well as to personalize learning (Schei et al., 2024). 

Nonetheless, issues such as misinformation, algorithmic bias, and 

the erosion of essential competencies like writing and independent 

judgment have also been raised (Bhullar et al., 2024; Dempere et 

al., 2023; Murtarelli et al., 2021). It is essential to examine its use 

in universities, especially in fields like Social Work and Economics, 

where ethical and relational dimensions are crucial. This study 

combines a theoretical review with empirical analysis and proposes 

guidelines for a solid and ethically responsible pedagogical 

integration of generative AI in higher education. 

 

 

Theoretical and Conceptual Framework 

 

The term Artificial Intelligence (AI), refers to the capacity of 

machines to replicate human cognitive processes. To understand its 

adoption, models such as the Theory of Planned Behavior (TPB) 

(Ajzen, 1991), the Technology Acceptance Model (TAM) (Davis, 

1985), and the Unified Theory of Acceptance and Use of Technology 

(UTAUT) (Venkatesh et al., 2003), along with its extended version 

UTAUT2, are applied. These frameworks help interpret students’ 

willingness to incorporate new technologies into their learning, 
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highlighting factors such as effort expectancy, performance 

expectancy, and social influence (Strzelecki & ElArabawy, 2024), as 

well as optimism and curiosity, particularly among Generation Z 

(Wang & Zhang, 2023). 

ChatGPT has been used in higher education to generate 

ideas, draft texts, synthesize content, and solve problems (Ravšelj et 

al., 2025). Although students appreciate its ability to personalize 

learning, they also express doubts about its reliability and concerns 

related to plagiarism and potential social isolation stemming from 

its use. Recent research highlights its role in developing critical 

thinking and creative problem-solving skills (Schei et al., 2024). 

The literature warns of errors, biases, false references, and 

ethical risks such as plagiarism (Dempere et al., 2023; Klimova & de 

Campos, 2024). Improper use may foster dependency, inhibit critical 

thinking, and lead to superficial learning (Kamoun et al., 2024; 

Schei et al., 2024). While students acknowledge ChatGPT’s utility as 

a virtual tutor, they also note limitations such as passivity in 

learning and a lack of creativity (Pavlik, 2023; Chukwuere, 2024). 

Therefore, curricular inclusion should be accompanied by technical 

and ethical training on the tool (Slimi et al., 2023). 

When pedagogically integrated, ChatGPT can enhance skills 

such as analysis, synthesis, and academic writing (Bhullar et al., 

2024). To avoid technological dependency, students should be 

trained in critical thinking and in evaluating the quality of sources 

(Kelly et al., 2023). Its effectiveness varies by discipline: it is more 

effective in structured fields (e.g., economics), but has limitations in 

areas requiring special sensitivity, such as Social Work (Schei et al., 

2024; Dempere et al., 2023). If used appropriately, it can also 

support collaborative learning (Crawford et al., 2023; Klimova & de 

Campos, 2024). Students generally view ChatGPT positively due to 

its accessibility and functionality, although they express concerns 

about reliability, ethics, and professional development (Cao et al., 
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2025). They recognize its value as a support tool but emphasize the 

continued importance of the teacher as a guide in the learning 

process (Kim et al., 2024; Saúde et al., 2024). 

To ensure appropriate implementation of these tools, clear 

policies, specific teacher training, and ethical usage guidelines are 

needed (Acosta-Enriquez et al., 2024; Moheno et al., 2024). AI 

education, mastery of prompt engineering, and responsible citation 

are essential competencies. It is also crucial to consider the 

limitations and potential biases of algorithms (Saúde et al., 2024). 

Fostering ethical use, complementing human interaction, and 

reducing the digital divide to avoid exacerbating inequalities among 

users are paramount (Bubeck et al., 2023; Costa et al., 2024). 

 

 

Theoretical and Conceptual Framework 

 

The activity was conducted during a practical session with 

five groups of students enrolled in the course “Applied Economics 

for Social Sciences”, part of the first year of the Social Work degree 

at the University of Valencia. The practice involved in-person 

teamwork in pairs. Each team was required to select a country and, 

using ChatGPT, complete a data sheet. Tasks included searching for 

several socioeconomic variables, calculating derived indicators, 

solving analytical questions related to a case study (differentiated by 

continent), and creating graphics. Upon completion, students were 

asked to fill out a questionnaire. The survey included four sections: 

the first three used a 1-to-5 Likert scale and the fourth consisted of 

open-ended questions. The practical sessions and subsequent data 

collection took place from April 14 to 16, 2025, with all five student 

groups participating. A total of 187 students completed the 

questionnaire (86,10 % women, 13,90% man). 
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Figure 1: Sample distribution by age and sex (own elaboration) 
 

 
 

Results 

 
Table 1: Survey responses 

 

Section 1 Questions: Familiarity and prior use Average 

Q1. My attitude toward using AI was positive before this workshop 4,05 
Q2. Before the practice, I was familiar with how tools like ChatGPT 

work 

4,54 

Q3. I had previously used ChatGPT or other AI in academic 
activities 

4,38 

Q4. In general, I feel comfortable using AI-based technologies. 3,84 

Section 2 Questions. Perceived uselfulness  

Q5. ChatGPT was useful for searching or completing the required 
economic data 

3,96 

Q6. Using ChatGPT helped me understand the economic concepts 
covered in the template 

4,12 

Q7. The use of AI helped me reflect more deeply on the questions 
posed 

3,78 

Q8. ChatGPT supported the development of the practical case on 
social intervention 

3,75 

Q9. Using ChatGPT improved the performance and efficiency of 
teamwork 

3,76 
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Section 3 Questions: Educational evaluation and 

expectations for future use 

 

Q10. In my opinion, this type of practice enriches my learning 3,88 
Q11. I would like to use AI tools in other courses or projects 4,13 
Q12. ChatGPT is a reliable source for completing academic tasks 
and assignments 

2,83 

Q13. I believe AI could have useful applications in professional 
Social Work practice 

3,54 

Q14. This experience positively changed my perception of AI 3,63 
 

Source: own elaboration 

 

Students demonstrated an initially positive attitude toward 

AI. High scores were observed in both prior knowledge of how these 

technologies work (4.54) and previous academic use (4.38). The 

general attitude toward AI before the workshop was favourable 

(4.05), and most students reported feeling comfortable using AI-

based technologies (3.84). ChatGPT was perceived as a useful tool, 

particularly for understanding economic concepts (4.12) and finding 

or completing data (3.96). Moderate scores were reported for tasks 

such as content development (3.75), academic reflection (3.78), and 

teamwork (3.76), although the overall perception was positive, 

especially as a support tool in the context of Social Work. 

Overall, the experience with ChatGPT was viewed 

favourably, particularly regarding its contribution to learning (3.88), 

the interest in using it in other subjects (4.13), and its applicability 

in professional Social Work (3.54). The activity also positively 

influenced students’ general perception of AI (3.63). However, 

academic reliability was the lowest-rated item (2.83), revealing some 

reservations about using it as a primary source of information in 

university contexts. The results of the three open-ended questions 

from the fourth block are as follows: 

a) What difficulties or limitations did you encounter when 

using ChatGPT in this context? 
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The main limitation mentioned by students was the 

reliability of the data provided by the AI. Many reported difficulties 

in accessing robust and high-quality third-party sources. It was also 

noted that, at times, the tool provided ambiguous information or 

failed to adequately understand instructions, requiring repeated 

reformulations. Additionally, students emphasized the need to 

always cross-check the information obtained to avoid errors. 

b) How did the use of AI influence your collaboration 

dynamics with peers? 

Responses were heterogeneous. In many cases, using 

ChatGPT facilitated organization, division of labour, and 

streamlined activity execution, promoting a more efficient 

collaborative environment. However, some students observed a 

reduction in reflective exchange, decreased critical involvement, and 

a degree of isolation during the individual search for information. 

c) In which specific aspects of Social Work practice do you 

think AI tools like ChatGPT could be useful and integrated? 

Students identified areas where AI could be useful: report 

writing, data systematization, planning interventions, support in 

administrative tasks, idea generation, and consultation of technical 

information. Its potential use in designing activities, monitoring 

cases, or identifying risk patterns was also noted. However, it was 

emphasized that these tools should serve as support mechanisms 

and not replace professional judgment, empathy, or direct 

interaction, which are fundamental pillars of Social Work. 

 

 

Conclusions 

 

The practical experience with ChatGPT demonstrates a 

favourable attitude among students toward the use of AI, grounded 

in prior digital familiarity and a generally positive perception of its 
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utility. The tool was valued as an effective support resource for 

accelerating information retrieval, structuring content, and fostering 

both individual and collaborative learning. Reservations about the 

reliability of information, the need for constant verification, and the 

ambiguous effects on collaborative work confirm that ChatGPT use 

has limitations and risks. Thus, the findings support the need to 

integrate AI in higher education through a critical, ethical, and 

context-sensitive approach, especially in disciplines with strong 

ethical and relational dimensions. 

In our experience, the key lies not in adopting or rejecting 

ChatGPT, but in equipping teachers and students with tools for its 

responsible use—leveraging its potential without compromising 

quality, equity, or the fundamental values of academic and 

professional knowledge. 
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