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7. ADOPTING AN EVIDENCE-BASED MANAGEMENT 

APPROACH IN TEACHING: PERSPECTIVES, BARRIERS 

AND ENABLERS AMONG ACADEMICS IN BUSINESS 

AND MANAGEMENT 

 
by Katarzyna Tracz-Krupa*, Vincent Cassar, Dorota Molek-

Winiarska, Frank Bezzina* 

 

 

Abstract: This study investigates how business and management 

instructors in Central Europe comprehend and apply Evidence-Based 

Management (EBM) in their classrooms, the obstacles they face and the 

resources they require to adopt an EBM approach in their teaching. Thirty 

academics from three HEIs in Prague, Zagreb, and Opole answered a 

supervised, semi-structured questionnaire. Results showed that their view 

of EBM frequently differs from the mainstream definition, with a 

predilection for case studies, qualitative research, and readily available 

sources. Time constraints, a lack of instructional resources, and 

inadequate institutional support were salient obstacles. Access to 

resources, professional development, peer support, and local language 

content were critical facilitators. The findings are discussed, and the study 
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provides practical recommendations to improve EBM integration in 

business and management education. 

 

Keywords: Evidence-Based Management, Business education, Barriers, 

Enablers, Central Europe. 

 

 

Introduction 

 

Business and management education faces criticism for 

failing to combine theory and practice effectively (Javed & Bhaumik, 

2024). Some programs highlight academic models, while others 

focus on experiential learning, but real integration remains 

superficial (Feigenblatt, 2015). This gap results in graduates with 

either strong academic knowledge or practical abilities, but seldom 

both (Varma & Dixit, 2012), jeopardising their readiness for today’s 

corporate issues. 

 

 

1. Evidence-Based Management 

 

Evidence-Based Management (EBM) provides a solution by 

supporting decision-making that incorporates scientific research, 

organisational data, professional skills, and stakeholder values 

(Rousseau & Barends, 2023a). This study explores how business 

and management academics in Central Europe conceptualise EBM, 

whether they adopt EBM in their teaching, the challenges they face, 

and the support they need. Focusing on Central Europe—an under-

represented region in EBM research with distinct transitions from 

centrally planned to market economies—offers valuable insights 

into how EBM is interpreted and applied in business school 

contexts, helping to address geographic imbalances and enrich 



Katarzyna Tracz-Krupa, Vincent Cassar, Dorota Molek-Winiarska, Frank Bezzina 

ADOPTING AN EVIDENCE-BASED MANAGEMENT APPROACH IN TEACHING: PERSPECTIVES, 
BARRIERS AND ENABLERS AMONG ACADEMICS IN BUSINESS AND MANAGEMENT 
__________________________________________________________________________________________ 

103 
 

global understanding of evidence-based practice (Cassar et al., 

2025). The insights were used to develop practical recommendations 

for enhancing business and management education. 

 

1.1 Defining EBM and the 6A’s Framework  

 

EBM is a decision-making approach that highlights the 

conscientious, explicit, and judicious use of the best-available 

evidence from multiple sources to enhance the likelihood of a 

favourable outcome (Rousseau & Barends, 2023a). It encompasses 

four forms of evidence: empirical research findings, organisational 

data, professional expertise, and stakeholder influence. EBM 

encourages practitioners to shift away from intuition, gut feelings, 

routines, or anecdotal experiences, promoting a more systematic 

and transparent approach to management decisions. The 6As 

model—Ask, Acquire, Appraise, Aggregate, Apply, and Assess—

provides a step-by-step guide for implementing EBM in practice 

(Barends et al., 2014). These stages enable clear question framing, 

extensive evidence collecting and evaluation, and reflective 

implementation. 

 

 

2. Enhancing Student Skills and Competencies through EBM 

 

Embedding EBM in business courses improves students’ 

analytical skills, critical thinking, and ability to make evidence-

based decisions (Rynes et al., 2014). It bridges the gap between 

theory and practice by encouraging students to investigate many 

sources of information, evaluate quality, and defend their choices. 

Studies show that students who have received EBM training are 

better at synthesising evidence and are less influenced by prejudice 

(Briner et al., 2009). Teaching techniques that combine EBM with 
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simulations or case studies increase deeper involvement and are 

consistent with experiential learning theories (Kolb, 2015). 

 

2.1 Obstacles to Implementing EBM in Business and Management 

Institutions 

 

Several barriers hinder EBM adoption. Many academics/ 

instructors lack formal training in EBM or are unfamiliar with its 

frameworks (Rousseau & McCarthy, 2007). Time restrictions and 

severe workloads limit the ability to redesign curriculum and create 

new instructional materials (Barends et al., 2014). Access to a wide 

range of evidence, including practitioner and organisational data, is 

frequently restricted (Nutley et al., 2007). Furthermore, some 

academics worry that EBM would diminish experiential knowledge 

or be perceived as overly prescriptive (Learmonth & Harding, 2006). 

The lack of institutional incentives for teaching innovation further 

deters uptake (Rynes et al., 2001). 

 

2.2 Enablers for Integrating EBM in Teaching 

 

Successful integration of EBM requires institutional, 

pedagogical, and technological support. It is critical to have high-

quality resources, including presentation decks, case studies, and 

textbooks, that are suited to EBM concepts. Faculty development 

through workshops and peer learning promotes competence and 

confidence (Rousseau & Gunia, 2016). Multilingual resources can 

improve accessibility and engagement (Tranfield et al. 2003). 

Institutional enablers such as flexible workloads, cultural support, 

and credit for instructional innovation are critical. Emerging 

technology, including AI-powered tools, can help academics rapidly 

gather and synthesise evidence (Gilson et al., 2023). 
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2.3 Research Questions 

 

In light of the above, this study is guided by the following 

five research questions: 

1. Are the academics familiar with the term EBM? If so, how 

do they describe it?  

2. What types of evidence-based sources do the academics 

draw upon in their teaching? 

3. What kind of scientific evidence do the academics use in 

their teaching? How do they check whether there is new or 

updated scientific research that supports or challenges the 

topic/s they teach? 

4. What barriers or challenges do academics encounter while 

incorporating EBM into their classes?  

5. What forms of support or resources would assist academics 

in adopting an EBM approach in their teaching? 

 

 

3. Method 

 

This exploratory study was part of the Erasmus+ 

Cooperation Partnerships in Higher Education initiative and 

focused on academics at three Central European business and 

management HEIs based in Prague, Zagreb and Opole. 30 

volunteers (10 per each institution), who accepted an invitation from 

their respective Faculty Office, participated in a supervised self-

administered questionnaire capturing demographic information, 

academics’ awareness and practice of EBM, perceived impediments, 

and support requirements. Supervision ensured that the replies 

were not influenced by external sources. Ethical clearance was 

obtained from the University of Malta’s Faculty of Economics, 
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Management, and Accountancy Research Ethics Committee, while 

confidentiality and anonymity were guaranteed.  

Data were collected between March 23 and April 22, 2025. 

Respondents were predominantly female (66.7%), mid-career 

academics (66.6%), 40-49 years old (36.7%), and had more than 15 

years of teaching experience (46.7%). Closed-ended replies were 

summarised using frequency tables, while open-ended responses 

were subjected to content analysis. 

 

 

4. Results 

 

When the academics were asked whether they were familiar 

with the term EBM, 13 replied ‘yes’ (43.3%), 10 stated ‘somewhat’, 

with the remaining 7 (23.7%) answering ‘no’. The statements 

provided to describe EBM were grouped under the following six 

themes: EBM as a multi-source decision-making approach (4); a 

data-driven or scientific approach (8); critical thinking process (3); 

an alternative to tradition, intuition or opinion (3); as a tool for 

improved decision-making (1); and a teaching method (1). 

The sources of evidence the academics draw upon were 

grouped into the six themes. These were: scientific research and 

academic literature; textbooks and research summaries; case 

studies (e.g. The Case Centre); public/ governmental/ institutional 

data; stakeholder input/engagement; and practical/organisational 

applications.  

The academics reported using a diverse array of scientific 

evidence in their teaching, which can be grouped into the following 

five categories: case studies (27), qualitative studies (18), 

observational quantitative studies (18), synthesis of evidence (13), 

and experimental and quasi-experimental studies (6).  
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Furthermore, the academics employed various strategies 

aimed at aligning their teaching with current research. These were 

grouped into the following four main categories: scholarly/academic 

sources (46), professional dialogue and events (38), general online 

searches (e.g. Google) (38) and technology-assisted tools (e.g. 

ChatGPT) (18).  

While 7 (23.3%) reported that they do not incorporate EBM 

in their teaching, 13 (43.3%) reported that they do not encounter 

any barriers or challenges when incorporating EBM into their 

classes. The remaining 10 academics (33.3%) identified barriers or 

challenges that could be grouped under the following four main 

themes: resource constraints (e.g., insufficient teaching materials, 

preparation time and timetable constraints) (9), institutional 

knowledge and culture (e.g., insufficient knowledge about EBM, 

unsupportive climate and unsupportive leadership within 

institution (5), and lack of student interest/engagement (3) 

The forms of support or resources that would assist 

academics in adopting an EBM approach in their teaching were 

grouped into the four themes. These are: instructional resources 

(e.g. case studies and educational materials on EBM) (13), capacity 

building and professional learning (7), language accessibility (i.e. 

educational material in the primary language (4) and time-related 

support (i.e. more time in the timetable and for preparation) (2). 

 

5. Discussion 

 

Academics’ knowledge of EBM is only partially consistent 

with existing definitions (Rousseau & Barends, 2023). Six major 

discrepancies were discovered. First, EBM was frequently described 

as a mentality rather than a systematic, multi-source procedure. 

Second, while evidence categories such as scientific research, 

professional expertise, and organisational data were referenced, 
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stakeholder involvement was notably absent. Third, instructors 

rarely articulated the six-step EBM technique in detail (Rousseau & 

Barends, 2023a). Fourth, critical thinking was considered as a 

separate idea rather than integrated into evidence appraisal. Fifth, 

some people saw EBM as a teaching method rather than a decision-

making framework. Finally, the ethical dimensions—being 

conscientious, explicit, and judicious—were rarely discussed. 

Academics used a variety of sources—articles, case studies, 

and textbooks—but not necessarily in accordance with the four 

EBM domains (Barends et al. 2014). While many used journals or 

research databases, others relied on more accessible sources such 

as textbooks, which may lack current or rigorous evidence (Tranfield 

et al., 2003). Organisational data and structured stakeholder 

feedback were underutilised, while anecdotal and experiential input 

predominated, risking bias (Pfeffer & Sutton, 2006; Rousseau & 

McCarthy, 2007). Case studies were the most common type of 

scientific evidence, followed by qualitative investigations. More 

rigorous designs, such as meta-analyses or RCTs, were rarely 

referenced (Briner et al., 2009), showing a void in the utilisation of 

high-quality data. 

On one hand, barriers to EBM integration included a lack 

of teaching materials, low awareness, and reported student apathy, 

which aligned with earlier research on institutional opposition and 

resource limitations (Barends et al., 2017; Rousseau & Barends, 

2023b). On the other hand, academics advocated for practical tools 

(such as case libraries and slide decks), professional development, 

and resources in native languages (Tranfield et al., 2003). Peer 

learning and time flexibility were also identified as essential factors 

in allowing EBM adoption (Rousseau & Gunia, 2016; Neville et al., 

2020). 
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5.1 Recommendations 

 

Based on the findings from this study, some actionable 

proposals emerge to enhance EBM in business and management 

education. To facilitate integration, first create and share high-

quality, open-access teaching resources (e.g., case studies, 

exercises) via platforms such as the Centre for EBM (CEBMa) 

(Rousseau and McCarthy, 2007; Barends et al., 2017). Second, offer 

faculty training in the form of workshops and online courses that 

will help them become more competent in critically analysing and 

using evidence. Third, promote collaboration through communities 

of practice and academic networks to facilitate knowledge sharing 

and peer support (Cranley et al. 2012). Fourth, advocate for 

institutional support through policy alignment, funding, and 

performance evaluations (Barends et al., 2017). Fifth, increase 

student participation through real-world challenges, flipped 

classrooms, and experiential learning activities like as case contests 

(Pfeffer & Sutton, 2006; Rousseau, 2020). Lastly, allocate time for 

academics to prepare and implement EBM content, whilst 

addressing workload as a key barrier (Barends et al., 2017). 

 

 

Conclusion  

 

EBM shows great promise to improve student skills and 

competencies and to bridge the gap between theory and practice in 

business education. By breaking down institutional barriers, 

business and management education can become more rigorous, 

relevant, and effective for future professionals. 
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